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Adams, Anthony & Brindley, Sue (2007)
Teaching secondary English with ICT Open Uni-
versity (Maidenhead, & McGraw-Hill, New
York) ISBN 0-335-21444-4 144 pp £19.99
www.openup.co.uk

Technology has become an indispensable part
of our lives. Although without considering and
evaluating thoroughly whether it enhances
learner centred activities, the transfer of tech-
nology into schools in its various forms is a
major goal in most parts of the world. This book
explores the main uses of IT for English learn-
ing, especially in secondary schools.

The first chapter looks at two uses of IT in
developing children’s awareness of and capa-
bilities with language. The first use is to enable
learners to engage in “think together” activi-
ties using carefully chosen software. Doing this
encourages “linking the learners’ minds”. The
second is to build the teacher’s instructions for
communicative tasks. This is achieved through
explanatory talk and directing students to pro-
ductive discussions. Also, students improve
their writing in order to communicate well in
such contexts. As a result, the teacher becomes
the facilitator who builds the language skills
needed.

The second chapter—“Writing and other lan-
guage matters”—deals with ways to teach
writing using IT. The main way is to let learn-
ers focus on the content of what they write and
only later to have them check the form using
software. A second is to use the interactive
white board for word processing and other
such tasks. Next, the authors focus on reading

as part of literature studies—and they see the
e in “e-learning” as the main enhancement.
Using the multiple features of IT such as
graphics, audio and video makes it unique for
better teaching reading.

The authors then turn to the opportunities of
IT for practical literacy and deep literacy. For
the former, case studies show three possible
implementations. First, a religious educa-
tion teacher sets up an e-mail group that
enables rapid, surprisingly useful composition
responses, while saving time. The next
approach involves accessing, managing and
evaluating knowledge and information with
regard to the possible literature hypertext. Last
is a literature study through a storyboard
program that lets learners select combinations
of images of the central person of a Shakes-
peare play from a range of stored aspects (such
as background, character and character
posture). The authors say these lead to cogni-
tive, motivational, and interaction gains. (The
last is to achieve deep literacy.) Of course, you
can also enhance concentration, taking your-
self deep inside your own head, in front of the
screen by writing and reading.

The next study concerns the narrative feature
of literature and the databases used. For
instance, you can try to link tradition (which
refers to the narrative style in the literature
passages) and database (which forms the
libraries of the new technology).

Another chapter depicts one possibly advanta-
geous use of hypertext for both reading and
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writing. This study and its findings show us
another good use of IT for teaching literature.
First year undergraduates manipulate a short
story using hypertext. They read and comment
on the jumbled parts of the story. Their
responses form four categories:

1 story and structure;
2 interpretation and observation;
3 imagery and visualisation; and
4 style.

Chapter 7 identifies the appropriate time,
material and other considerations in the use
of IT with learners and gives some more
examples on how to make the most use of IT.
The types of classroom activities looked at
here—digital busy work, digital pretend work,
and digital conserving work—serve as good
markers to help you decide what to teach and
how, by observing the outcomes.

Last, the authors describe major studies on
teaching English through IT and their implica-
tions. They try to overcome common problems
of adopting IT by giving considerable evidence
on activities that have been tried and therefore
spread good practice.

Muhammet Demirbilek (received April 2008)
Assistant Professor of Educational Technology,
Suleyman Demirel University, Isparta, Turkey
mdbilek@sdu.edu.tr

Ashburn, Elizabeth A & Floden, Robert E
(2006) Meaningful learning using technology
Teachers College Press (New York, & Eurospan
London) ISBN 0-8077-4684-3 232 pp
£29.95
www.teacherscollegepress.com

Meaningful learning using technology is based
on the outcomes of a meeting organised in
the context of a big US project on the
challenge of technology innovation. It
includes nine chapters by fourteen different
authors. Its aim is to discuss what teachers
need to know, believe, and be able to do to
teach for “Meaningful Learning using Tech-
nology” (MLT), as well as what school leaders
need to know, do and believe to support them
suitably.

MLT aims to increase learners’ ability to under-
stand complex ideas and learn challenging
content using technology. It involves knowl-
edge at the intersection of technology and
pedagogy. Six interdependent features charac-
terise it:

• intentionality—setting clear learning goals to
guide the activity and its assessment;

• construction of mental models—design of
learning tasks so as to foster the construction
of cognitive models of content knowledge;

• content centrality—supporting learning goals
and tasks with essential questions and
methods that make the big ideas clear;

• authentic work—setting learning tasks
related to problems and entailing thinking
skills that are meaningful in learners’
lives;

• active inquiry—using a structured inquiry
process that helps learners develop mental
habits fostering high levels of thinking;
and

• collaborative work—designing well linked
tasks that challenge learners both to develop
their own potential and to create synergies
with others.

What kind of professional development do
teachers need in order to become involved in
MLT? To answer this question, the writers
discuss strategies that contribute to the promo-
tion of MLT from various perspectives, focusing
on what teachers and students can do and on
how we may use technology to this end. Teach-
ers need to expand their understanding of what
makes learning experiences meaningful, to
know how to embed inquiry into learning
tasks, and to acquire the belief that the use of
technology for meaningful learning may be
effective and worth the perceived cost, as long
as its use is thoughtfully planned and guided.
They point out and discuss possible support
granted by technology to different aspects
of meaningful learning—such as generating
content, understanding goals, supporting
performance, and assessment. They include
general reflections and also contributions
related with some school subjects, in particular
science and history.

The book is concise and pleasant to read.
It is interesting and rich with hints for reflec-
tion. It makes for stimulating reading for
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teachers, school leaders and researchers inter-
ested in improving teaching and learning with
technology.

Giuliana Dettori (received April 2008)
Researcher at the Istituto Tecnologie Didattiche of
CNR, Genoa, Italy
dettori@itd.cnr.it

Bogost, Ian (2007) Persuasive games: The
expressive power of videogames MIT Press
(Cambridge MA, & London) ISBN 978-0-262-
02614-7 450 pp £21.95
www.mitpress.mit.edu

In Persuasive games Ian Bogost looks in
some detail at the way we can use game
mechanics and story lines to construct an
argument (or “procedural rhetoric”) with
persuasive potential.

The book begins with a detailed introduction
in which Bogost rather laboriously introduces
the term “procedural rhetoric” and how that
relates to the concept of persuasive games.
This amounts to how the game’s mechanics (=
how the player interacts with the game) and
the game’s story line work together to present
an environment with which the player inter-
acts. Through his/her interaction with the
environment the player (the game’s user)
experiences the workings of a system—and
through this interaction the game constructs
an argument in relation to that system.

Following the introduction Bogost discusses
the applications for procedural games in poli-
tics, marketing and education. In each of these
sections he uses numerous real-life examples
to illustrate the use of procedural rhetoric to
provide persuasion and the way in which the
game’s mechanics and storyline have achieved
that rhetoric. Throughout the educational
section he places the procedural rhetoric in the
context of educational theories and indicates
how educational outcomes are achieved.

While the content of this book does have an
educational bearing, its main focus would seem
to be that of academics and professionals
working within the field of video games. This,
coupled with the book’s difficult writing style,

mean that Persuasive games is certainly not an
easy introduction to the field of educational
games. Of course, the core messages relating to
the importance of selecting the right game
mechanics and storyline would be useful to
anyone involved in creating educational games.
The real life examples also provide some very
interesting and eye-opening case studies.

Nick Webb, MSc (received May 2008)
eLearning Programme Manager
webbnj1@cardiff.ac.uk

Dawley, Lisa (2007) The tools for successful
online teaching Information Science (Hershey
PA & Eurospan, London) ISBN 978-
159140956-4 244 pp $94.95 (internet
$63.96)
www.igi-pub.com

Globally, online teaching (and learning, of
course) has gained immense significance. Edu-
cators at all levels of education have adopted
e-learning (as a methodology and as a tool),
thereby adding a new dimension to the process
of teaching/learning. Many educational insti-
tutions and individuals use online teaching/
learning to achieve their educational
objectives. As I have been associated with
e-learning for years, this book attracted my
attention—to find out what is new. Therefore I
was particularly interested in learning what
unique this book can offer and how it stands
apart from the crowd.

The ten chapters highlight strengths and weak-
nesses of different tools for online teaching.
Dawley starts by explaining what is successful
online teaching and how to ensure success
by designing online activities by matching
outcome verbs to online tools. She then moves
to various learning management systems and
some likely future trends in online learning.

After thus setting the base tone, the real meat
comes in the next chapters; here we explore
different tools—like content areas, email, dis-
cussion forums, small group learning, chat
and instant messaging, the e-whiteboard,
audio and video conferring, assessment and
survey tools, blogs and wikis.
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What is unique about this book? There is a lot
of literature on e-learning tools already avail-
able. There has been much research on differ-
ent dimensions of online teaching. As I kept on
reading, Dawley impressed me more and more.
I recall the famous saying that “achievers do
not do different things; they do the things dif-
ferently.” This author does that.

I agree with her that proper understanding
of e-learning materials and tools contributes
to the success of an online teacher. Her book
has served its purpose—to enable a teacher or
a trainer to be successful when working
online. She explains different technology tools
in simple and understandable language.
Power tips, extra resources and examples
enrich the content. The last chapter of the
book deals with the integration of different
tools into teaching. It also looks at inappropri-
ate behaviour in the online setting, and dis-
cusses certain ethical issues. This chapter
further offers guidance on creating a teaching
style, on understanding the powers of a learn-
ing management system from the teacher’s
viewpoint, and on how to locate suitable
resources online.

Given the richness of this resource for the
intended audience, I happily ignore small
editing slips (such as, in the Contents list,
“About the authors”, although this book has
only one). The consistent format of the
chapters—explaining the concepts, compar-
ing strengths and weaknesses, giving advice
on how to structure a tool for success, sample
uses for success, and sample lesson plans and
resources—definitely add to the quality of the
book as an excellent resource. Another
welcome feature is that a reader can go to any
tool as soon as s/he is interested in learning
and using it.

Overall I find this book succeeds in being an
impressive and a useful guide for those who
wish to be involved in online teaching and
learn how to use and integrate different online
tools successfully.

Ramesh Sharma (received April 2008)
Regional Director, Indira Gandhi National Open
University, India
rc_sharma@yahoo.com

Dean, Joan (2006) Meeting the needs of all chil-
dren Routledge (Abingdon UK & New York)
ISBN 0-415-39427-9 90 pp £16.99
www.routledge.com

Despite their young age, children who enter
primary school already have a number of dif-
ferent experiences, with, as a result, different
behaviours, attitudes towards school, and
levels of self-esteem. They have, moreover, dif-
ferent interests, strengths and weaknesses.
How can teachers possibly cope with such a
complex situation, matching learning to the
needs of each individual child? Discussing fea-
sible ways to personalise learning is the aim of
this thin but dense book addressed to primary
school teachers, head teachers and classroom
assistants.

Personalising learning does not mean teaching
each child individually; rather it involves orga-
nising teaching so as to suit in different ways
the individual features of each child. This
involves getting to know the pupils well, and
assessing their learning needs and styles. It
implies carefully planning work and keeping
track of progress. Personalised learning aims
to help pupils become sensitive and balanced
individuals with a positive view of themselves,
as well as acquire learning and thinking skills
(such as reasoning; logical, analytical and cre-
ative thinking; problem solving; seeking and
processing information; evaluating work done;
and learning to work together). It builds on
individual strengths and tries to improve areas
of weakness.

The book gives suggestions for how to set up
personalised learning in a variety of different
situations—such as working with children
with disabilities or the very gifted, or coping
with differences of gender, culture or social
background. A number of concise examples
make the presentation more concrete—they
describe problems met by different teachers
and the successful solutions they worked out.

The development of a personalised learning
programme can better take place if framed
within a whole school approach. Hence, this
book discusses how to create a supportive
school culture and climate, and how to plan for
school improvement, taking care of staff devel-
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opment and evaluating outcomes. Interaction
with parents is also considered.

Many experienced teachers will certainly rec-
ognise in this description that personalised
learning is very close to what they have always
aimed for in their practice. This is not surpris-
ing, since the purpose of this book is not so
much to propose a new approach to teaching,
but to give a systematic picture of the complex
issue of meeting the learning needs of all
children. The book succeeds in that—no little
merit, especially since it does so in a clear and
pleasant way.

Giuliana Dettori (received April 2008)
Researcher at the Istituto Tecnologie Didattiche of
CNR, Genoa, Italy
dettori@itd.cnr.it

Fischer, Frank et al ed (2007) Scripting
computer-supported collaborative learning
Springer (Heidelberg) ISBN 978-0-387-
36947-3 342 pp €92.95/£71.50/$119
www.springer.de

Productive collaborative learning is a high and
worthy target but it is tricky to accomplish;
learners, left to themselves, may fall far short of
the ideal. Is it possible to intervene, to model,
guide or constrain collaboration, to let us
achieve the best outcomes? These researchers
in computer-supported collaborative learning
(cscl) are trying to find out.

Their book follows the fact that three contribut-
ing disciplines to the cscl literature—psychol-
ogy, education, and computer science—use the
word “script” in important ways. Carmien et al
(Chapter 17) tell us that the common denomi-
nator is that scripts are “structures guiding
sequences of activities ... . How these ap-
proaches differ is in the question of where this
guiding structure resides (in the mind of an
individual vs. in the mind of the designer of an
externally provided script vs. in the design of
an artefact).” The book splits neatly along
these lines with sets of chapters on cognitive,
computational and educational perspectives,
leading to a very clear-headed interdisciplinary
section.

Without a background in one of the three
camps, readers will struggle to benefit from
everything in the book. Some chapters are
more accessible than others; some are more
practical—although the titles are no indication
of this. For example, Alison King’s chapter,
“Scripting collaborative learning processes: a
cognitive perspective” may sound a bit austere
but would be very useful to anyone planning an
episode of problem based learning.

As I read the book I felt that the authors were
struggling with greater or lesser success at
something of extreme complexity. In the face of
such a challenge, we can skate over the surface
and hope no-one asks any awkward questions
OR admit it and walk away OR do the best we
can with the tools at hand. Most of the authors
take the last option. One of the tensions they
grapple with is whether scripting collaboration,
however well intended (say, to lighten a learn-
er’s cognitive load), negates the dynamism of
human interaction. How much of what kind of
scripting is enough? Carmien et al try to eluci-
date script “factors” (p 304): “These factors are
comprised of the technological device, the
target individual herself, as well as the context
in which the individual uses a particular tech-
nology.” This is explaining a complex concept
with another three complex concepts!

On the other hand, there are important contri-
butions to wider and enduring learning tech-
nology debates. For example, there is the debate
between technologists who build a system
“because they can” and others who wonder
whether life was better without the interven-
tion. It is very hard to design a system that
maintains an optimal balance between con-
straint and freedom in guiding collaborators
to produce an artefact. Learners may do as
well by merely witnessing someone model col-
laboration (as in Rummel & Spada’s Chapter 3).

But having “learned” an optimal procedure for
collaboration, can students continue to apply
the script thereafter? Not without “a combina-
tion of observation, participation, repetition,
identification of the sequencing, understand-
ing of the purposes of steps in the sequencing,
and experience with and understanding of
variations in the classroom scripts that
promote discourse” (Janet Kolodner’s Chapter
14, p 260). Computer mediated communica-
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tion struggles to facilitate this, of course. In
contrast, Kolodner allows us to breath the
invigorating fresh air of a well designed face-
to-face classroom method unfettered by com-
munication delays and skimpy interfaces.

This is an excellent book, even if some key
issues around computer-supported aspects are
still work-in-progress. What lets it down is the
high price, so that, with no sign of a paperback
version, this is one for the library.

Mike Johnson (received April 2008)
Lecturer, Cardiff School of Nursing and Midwifery
Studies
johnsonmr@cardiff.ac.uk

Goldman, Ricki et al ed (2007) Video research
in the learning sciences Erlbaum (Mahwah, NJ &
Taylor & Francis, London) ISBN 978-0805-
85360-5 603 pp £36.95
www.erlbaum.com

Video research in the learning sciences is a compre-
hensive book that requires serious reading. It
deals primarily with video-as-data in research
on teaching, learning, and educational pro-
cesses. With 35 chapters in over 600 pages, the
editors have done a commendable job to put
together a community of (mostly American)
scholars involved in using video to enhance our
understanding about learning at informal level
and in the classroom. The editors in their
preface (p xi) clarify the purpose of the book as
“to contribute both to the science of learning
through in-depth video studies of human inter-
action in learning environments—whether in
classrooms or other contexts—and [to] the uses
of video for creating descriptive, explanatory or
expository accounts of learning and teaching.”

The book has four parts: theoretical frame-
works; peer, family and informal learning;
classroom and teacher learning; and video
collaboration technologies. The first three
parts all start with a “Cornerstone chapter”
that provides an overview to the later chapters
in the section, while the first chapter of the
fourth part is an overview about video tech-
nologies in practice. Part I, with ten chapters,
invites readers to think about video research
from the methodological frameworks of eth-

nography, semiotics, conversational analysis,
phenomenography, ethics, and so on. The use
of video for case study presentation and reflec-
tion appears in Chapter 3, where the author
emphasises that, in improving learning, video
could play a better role than declarative texts.
Chapter 5 presents an interesting video eth-
nography study of a preschool environment.
The use of video to promote deep learning in
complex and ill-structured domains comes in
chapter six.

Part II has eight chapters on the use of video
research on peer, family and other informal
learning contexts. The range of papers here
covers family settings and learning at
museums, and the nature of interactions
therein. These chapters also highlight a range
of challenges of video as a research tool: issues
related to capturing video—time, contexts,
place; camera and cameraperson as distracter;
issues of audio quality; and informed consent.
These chapters also highlight the importance
of video coding, analysis and reporting issues
related to transcripts and management of
masses of video data. In Part III, eight more
chapters focus on the use of video in classroom
situations and indicate the need for teacher pro-
fessional development. In particular, assess-
ment of effectiveness of video use through true
experiments is a matter of methodological
concern. In the “cornerstone chapter” of this
part, Sharon J Derry emphasises the need for
standardisation in video research. In Chapter
21, Schwart and Hartman present a very useful
framework for designed video for learning that
includes four key indicators: (i) classes of out-
comes (seeing, doing, engaging, and saying);
(ii) learning targets; (iii) assessments; and (iv)
genres. Training teachers to use digital video as
designers and reflective practitioners requires
different engagements, and some of these chap-
ters provide examples in this respect.

The last part of the book is about new technolo-
gies and collaboration in video research. Its first
chapter gives an overview of video produc-
tion technologies: standards, storage, servers,
display, editing, indexing, analysis, and
sharing. Here the authors also outline the video
publishing technologies and video collabora-
tion tools. This chapter is excellent reading for
any beginner on video technology. However,
the field is fast growing with newer technolo-
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gies coming in all the time. Chapters in this part
cover such things as ePresence interactive
media, videopaper (multimedia with video),
ORIONTM, Integrated Temporal Multimedia
Data System, and transcript video database. As
an emerging technology, these chapters show
what can be done with video both for education
and for research in education.

There is an associated website—which provides
no information other than the book’s content
page. Why does it not show some of the book’s
techniques and provide links to enhance our
understanding? Still, this comprehensive book
is a testimony to video popularity in the USA
and should be a recommended text in educa-
tional technology courses—it has much to offer
in terms of ideas and innovation.

Sanjaya Mishra (received April 2008)
Reader in Distance Education, Indira Gandhi
National Open University, New Delhi
sanjayamishra@hotmail.com

Illeris, Knud (2007) How we learn Routledge
(Abingdon UK & New York) ISBN 978-0-415-
43847-6 289 pp £19.99
James, Mary et al (2007) Improving learning
how to learn Routledge (Abingdon UK & New
York) ISBN 978-0-415-40427-3 249 pp
£21.99
www.routledge.com
Price, Geraldine & Maier, Pat (2007) Effec-
tive study skills Pearson (Harlow, UK) ISBN
978-1-4058-4073-6 348 pp £13.99
McMillan, Kathleen & Weyers, Jonathan
(2007) How to succeed in exams and assessments
Pearson (Harlow, UK) ISBN 978-0-273-
71359-3 191 pp £8.99
www.pearsonhighered.com

Wouldn’t it be nice if these four books together
form a seamless quartet on (first pair, Rout-
ledge talking to teachers) the theory and prac-
tice of making learning more effective, and
(second pair, Pearson to learners) what learn-
ers should do to make the most of that theory
and practice? Wouldn’t it be nice if forty years
of educational technology let us speak in all
such contexts with a single voice?

Routledge is well known to BJET readers as a
good, steady publisher of works in our fields.

Knud Illeris’s How we learn, whose sub-title is
“Learning and non-learning in school and
beyond”, is a very well written and up-to-date
survey of what we might call the educational
science that lies behind our educational tech-
nology. He looks at theories, models, types and
processes of learning, and at the barriers to
learning that drop out of those theories. He
applies all this to learning at all levels and in all
contexts and makes no artificial distinction
between school and post-school education,
vocational training and workplace learning, or
adult and lifelong learning. Good—there
should be no such artificial distinction and,
moreover, Illeris is a hallowed professor of life-
long learning with a very solid background in
all aspects of the book.

Indeed, he views How we learn as the second
edition of his best selling The three dimensions of
learning; this first appeared nearly a decade ago
almost as a trial for the current distillation of
forty years of practice, thought and research.
Personally, I find the “dimensionality” of his
major theory of learning dimensions over-
done, but it remains very useful. (It takes up
just four pages of this book, note.)

How we learn is quite excellent—very well
designed and very readable. It has a good index
and almost twenty pages of references ... and
there is a website with many more references.

It would be too much to hope that Mary James
and co based their book, Improving learning how
to learn, on as definitive a text as Illeris’s. The
authorship here is a strange one, however, so
we can come to no conclusion about authority
at all. This authorship consists of thirteen
people, named on the cover in alpha order
other than starting with Mary James and
Robert (“Bob”) McCormick; there is no evi-
dence that either or both of these are editors in
the usual sense. Sub-titled “Classrooms,
schools and networks”, this is a book in a
series, though, and the editor of that offers a
very brief preface about the series (but says
nothing about this book).

Routledge’s “Improving learning” series in fact
comes out of what they claim is the UK’s
largest ever educational research and develop-
ment project, the “Teaching and learning
research programme” (www.tlrp.org), 2001–
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2005; Mary James was its deputy director.
Explicitly, this book does not follow any such
“educational science” approach as set out by
Illeris. When one reaches eleven pages in, the
start of the first chapter, it is to find that the
project’s research on learning how to learn
was explicitly “using assessment for learning
as a starting point”. Agreed, learning is a
complex skill (in all our contexts) and some
form of assessment is crucial for learning any
such skill. But there’s too much implication in
this first chapter—and explicitly or implicitly
in much of the whole book—that formal
teacher-based assessment is the key and that
assessment must be the starting point of
learning. It is not the key—not even for learn-
ing how to learn traditional school subjects, let
alone what learners will need in later life, and
formal assessment need not be the starting
point. There’s not much over a page, for
instance, on peer- and self-assessment, and
that is in an information box rather than the
main text.

Improving learning how to learn: Classrooms,
schools and networks is a disappointment from
the standpoint of this focussed review, then,
and implies that that largest ever UK educa-
tional project was not able to step far enough
back to obtain a broader and more forward-
looking base. Even so, this is a very useful book,
with some excellent chapters, a useful appen-
dix on methodology, many good references and
a strong index.

So now, what about Pearson’s Effective
study skills and How to succeed in exams and
assessments? With the hope that these two
books make a pair rather than having no
shared message, there is logic in looking at
them in this order. One could hope that Effec-
tive study skills (whose sub-title is “Unlock
your potential”) is more generic or theoreti-
cal, with How to succeed in exams and so on
applying the general principles and skills to
this major learning context. This latter book is
part of a series aimed at university students
whose core study skills guide is The smarter
student. In their general guide, Price and
Maier also write for learners at university
but try to cover the whole range of relevant
skills; those include handling exams and
other assessment tasks as well as many
other aspects (such as reading critically, using

your voice well in oral presentations, and
avoiding plagiarism). The only crucial area I
found the very detailed index not to cover is
the portfolio (or e-portfolio). Their highly
comprehensive book is readable and beauti-
fully presented.

Effective study skills has a very reasonable price
for 350 pages of well packed but attractive text
with plenty of pictures, tables and boxes. Price
and Maier well, but not threateningly, cover
their huge area; as well as doing that, it is good
to see at least some educational technology.
This, though, is rarely explicit or the practical
basis for all that good advice. Thus, they look at
learning styles and types but do not make it
clear how an individual learner can apply that
knowledge in practice.

Last, we have McMillan and Weyers on How
to succeed in exams and assessments—“instant
answers to your most pressing university skills
problems”. This too is more than just a check-
list of relevant techniques; in other words, the
“how to succeed tips” appear in thoughtful text
form. Also, the book offers at least some study
theory to support the tips. Again, though, that
theory is not applied: for instance, here too is
quite a lot on learning styles, including this
time the Myers-Briggs spectra. But there is
nothing to answer the questions “What MBTI
type are you?” and “So what as regards how
best you can learn?”

McMillan and Weyers clearly go deeper into
their subject than do Price and Maier, but they
do not actually say much more than the others
of what a learner wants. This book too seems
to say nothing about portfolios (there is no
index, so the good glossary must be our guide
in that). If the comparatively large size of Effec-
tive study skills doesn’t put learners off, there is
little point in paying so much money for How to
succeed in exams and assessments—although it
is a pleasant and detailed account, it deals with
just a small field.

Eric Deeson (received June 2008)
BJET Reviews Editor
ericdeeson@aol.com
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Irons, Alastair (2008) Enhancing learning
through formative assessment and feedback
Routledge (Abingdon UK & New York) ISBN
978-0-415-39781-0 158 pp £15.99
www.routledge.com

This practical little book on formative assess-
ment (which surely must include feedback) is
part of a series on effective teaching in higher
education. (Indeed, Irons consistently uses the
terms “formative assessment” and “formative
feedback”, which is confusing as feedback—by
definition—is formative.) Its aim is to have
teachers think about what it is they are trying
to achieve in providing formative assessment,
and how this serves to enhance learning. The
book makes use of relevant theories and prin-
ciples in assessment and uses scientific litera-
ture to create a pragmatic framework and a set
of tools for teachers. The theory appears at a
general level, while case studies and examples
provide the necessary practical context.

The main theoretical principles on formative
assessment and feedback come in the first six
chapters. Although the chapter titles seem to
provide a logical division into different themes,
the titles do not always exactly cover the
content of the chapters, and the same informa-
tion often appears in different chapters. This
makes it difficult for the reader to gain an over-
view of all the principles of formative assess-
ment and to find specific information. The first
chapter introduces the main ideas of formative
assessment and feedback and the problems of
summative assessment. The second chapter
considers the learning environment in which
formative assessment (and feedback!) takes
place. The emphasis is on a learning culture
that summative assessment practices influ-
ence—assessment activities that actually
engage students and motivate them to learn
should replace these. Students’ motivations
and drivers for assessment are discussed, and
tips are given to make the process more effec-
tive. The third chapter looks at methods and
techniques for using formative assessment and
specifically encourages a dialogue between
students and teachers. The fourth chapter’s
concern is the practical issue of workload; it
presents some examples of good and not-so-
good practice. Here we find different kinds of
assessment: for example, having students think
about feedback in advance, and comments on

draft coursework. The fifth chapter explicitly
focuses on the use of IT, and introduces aspects
like virtual learning environments, feedback by
email, and personal response systems. Last, the
sixth chapter emphasises the benefits for aca-
demic staff, or how teachers can learn from
assessment. Topics such as motivation, feed-
back on teaching practice, peer observation,
and external review appear here.

The book ends with a number of interesting
case studies to illustrate different approaches
to formative assessment in practice. All the
case studies depend on theoretical principles,
and provide interesting tables and figures. A
particularly interesting one introduces an elec-
tronic tool to give high-quality feedback to
large numbers of students, a useful application
in many higher education institutions facing
increased student numbers.

Altogether, this book seems to be useful for
teachers interested in formative assessment
(and feedback). There are many practical
examples and all chapters include “time out
sessions” with questions prompting us to reflect
on our own practice. Still, although all relevant
principles are here, the theoretical part of the
book is not clearly enough structured.

Liesbeth Baartman (received May 2008)
Postdoctoral researcher, Utrecht University, the
Netherlands
l.k.j.baartman@uu.nl

Janesick, Valerie J (2006) Authentic assess-
ment Peter Lang (Frankfurt & New York) ISBN
0-8204-7648-X 125 pp £11.10
www.peterlang.net

[Editor: “Authentic assessment” is “a form of
assessment in which students are asked to
perform real-world tasks that demon-
strate meaningful application of essential
knowledge and skills.” Thus Jon Mueller in
his useful website on the subject, http://
jonathan.mueller.faculty.noctrl.edu/toolbox/
whatisit.htm.]

This rather simplistic primer, designed for the
US market, is not likely to be of great interest to
readers elsewhere. However, it probably should
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be, for it gives a very good account of “authen-
tic assessment” in its varied forms, and makes
an excellent case on educational grounds for
the use of the system.

Janesick’s book is equally good in its argu-
ments against what it calls “standard testing”,
with its stress on correct answers.

What the book totally fails to do is explain how
an examiner should allocate grades (or marks)
fairly in the process of authentic assessment. It
is this aspect that ought to be of universal
interest—because the clear implication is that
there may be here a fundamental and insoluble
problem in this regard.

Indeed, we may then be driven to the conclu-
sion that the best we can do is to use highly
experienced examiners—the kind that Eisner
called “connoisseurs”—whose judgment can
transcend fitting marks to prepared schemes.
This is not a wholly satisfactory solution, but it
would appear to be one that is acceptable in the
more fraught circumstances of the assessment
of the voluntary part of Olympic skating.

Lewis Elton (received April 2008)
Visiting Professor of Higher Education, Univer-
sity of Gloucestershire
l.elton@pcps.ucl.ac.uk

Lambropoulos, Niki & Zaphiris, Panayi-
otis (2007) User-centered design of online learn-
ing communities Information Science (Hershey
PA) ISBN 1-59904358-0 403 pp $94.95
www.igi-pub.com

Although published with US spelling, this is a
thoroughly international compilation, edited
by Niki Lambropoulos (London South Bank
University) and Panayiotis Zaphiris (City Uni-
versity, London). As befits a book on online
communities, the authors are researchers
from Australia, Canada, Greece, Hong Kong,
Iceland, Ireland, Japan, Poland, Switzerland
and Thailand, as well as the UK and the US.
Only one is from a developing country, doubt-
less because this kind of research is concen-
trated in industrialised and emerging nations.

Some of the authors focus on user-centred
design, in keeping with the title and current

trends away from teacher-centred design. But
almost all the authors are intent on designing
systems for learners to use, rather than having
learners design the systems. At best, their
designs are influenced by evaluative feedback
from learners.

The best instance of grounding the research in
theory is in Chapter 4, where the authors
review six socio-cognitive theoretical models
underpinning the design of online learning
community systems. These models range from
Dewey’s pragmatic social behaviourism to
Salomon’s distributed cognition.

This book offers much to researchers looking
for examples and case studies. Some of the
latter involve hundreds of learners, though
many involve much smaller groups. Most chap-
ters devote space to design, selection and trials
of evaluation methods. Some of these are
highly technical; others depend on survey
research techniques of dubious value. The tone
of these examples and case studies is descriptive
rather than critical. One or two studies were still
in progress at the time of writing.

Among the sixteen chapters there is a good
deal of overlap, with very little indication that
authors had a chance to read each other’s
drafts before publication. While it isn’t surpris-
ing that most authors refer to seminal works
like Jenny Preece’s 2000 book Online communi-
ties: Designing usability and supporting sociability
(New York: John Wiley), frequent repetition of
concepts and arguments reduces the value of
this book as a reference. Perhaps the “commu-
nity of practice” among the authors could
have been closer and better knit or woven?

Unfortunately, considering its price, the book
has a dated feel: much had been published in
this field before this volume appeared in 2007.
The individual chapters depend heavily on
research done and already reported and/or
published somewhere else in the last ten years,
but studies from 2003, or even 2005, seem
almost obsolete in such a rapidly changing
arena. The time it takes to bring such a book to
press militates against its being right up to
date! Should there be more than the very occa-
sional reference to 3-D multi-user virtual
environments? What about Second life online
learning communities, for example? By
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comparison, videoconferencing communities
seem like old hat.

If you’re a researcher in online learning it
might be worth asking your university library
to order this volume, because it does contain
much to provoke thought and inform action.
You probably won’t need your own personal
copy, though: I’m giving my review copy to a
research centre.

David Hawkridge (received March 2008)
Emeritus Professor, Institute of Educational
Technology, The Open University, UK
d.g.hawkridge@open.ac.uk

Lamy, Marie-Noëlle & Hampel, Regine
(2007) Online communication in language learn-
ing and teaching Palgrave Macmillan (Basing-
stoke, UK & New York) ISBN 978-0-230-
00127-5 260 pp £18.99
www.palgrave.com

This book is a theoretical and practical guide
for teachers and scholars who wish to use IT to
support online communication in language
education. It comes in four parts, respectively
devoted to: Key concepts and issues, Research
and practice, Practitioner research, and
Resources.

In Part I, the theoretical framework of the field
is analysed (historical background, learning
theories, pedagogical developments), together
with the concepts of mediation, literacy and
affordances of technology-mediated learning
situations. The currently active lines of
enquiry into Computer-Mediated Communica-
tion for Language learning (CMCL) are dis-
cussed: comparative research, conversational
analysis, new perspectives and emergent
notions related to identity formation, and
expression in online learning. Teachers’ roles
and skills, assessment, and learners’ experi-
ence in technological setting (such as social
presence, participation, anxiety, motivation,
control and autonomy) are addressed as well.
Part II analyses the relationship between
research and practice through the discussion
of a few case studies, each of which looks at
two projects involving similar technological
tools (forum, chat, multiple object-oriented

environments, audiographic environments,
virtual worlds, using videoconferences, mobile
working, and emerging technologies). The
criteria that guide the analysis are: learning
outcomes, type and amount of interaction,
participation, and kind of tasks proposed.

Part III provides a practical guide to practi-
tioner research; after discussing its nature
and structure, the practical conditions under
which projects should take place are analysed,
such as: technical competences required,
ethical framework, learning conditions, data
to analyse. Six templates for small-scale
research projects on CMCL are also presented,
providing an overview of suitable methods and
tools. Last, online resources (mainly web-based
ones), for online communication in language
learning are presented in Part IV.

This book is very clear and easy to read. It is
rich in reflections on the value and possibili-
ties of communication in online language
education, in relation to learning, teaching
and research. Despite its small size, it offers a
good appraisal of the potential benefits and
challenges of learning and teaching with the
mediation of current IT tools. Its main merit
is to open up a variety of research perspec-
tives, not only by informing on the state of the
art of the research in CMCL, but also by
giving suggestions on how to engage in new
experiences and innovative practices. In
conclusion, Online communication in language
learning and teaching is up-to-date, interesting
and stimulating reading for researchers,
teachers and teacher trainers working in
online language education.

Valentina Lupi (received May 2008)
PhD student on Languages, Culture and IT,
University of Genoa, Italy
vale.lupi@gmail.com

Mishra, Sanjaya (2007) Staff training and
development in open and distance learning
IGNOU (New Delhi) ISBN 978-81-266-
2932-9 137 pp gratis
www.ignou.ac.in/institute/trainingmaterials.
html

Asian governments give high priority to open
and distance learning and there are more adult
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open and distance learners in this region of the
world than in any other. Asia can claim to have
seven of the world’s eleven mega-universities
(serving about six million students) and over
seventy dedicated open universities (India
alone has fifteen). Also a growing number of
conventional institutions offer programmes
through distance mode, virtual or cyber insti-
tutions are being created, and educators and
trainers are increasingly turning to e-learning
and even m-learning.

However, in Asia staff development in support
of these developments is either limited or non-
existent, few institutions have dedicated staff
development centres or personnel, and there is
little research or scholarship in this field.

A notable exception is the Staff Training and
Research Institute of Distance Education
(STRIDE) at India’s Indira Gandhi National
Open University (IGNOU), the world’s largest
mega-university with 1.4 million students
on its rolls. STRIDE provides two formal
programmes—a post-graduate diploma in dis-
tance education (PGDDE), and a Master of Arts
in Distance Education (MADE). It also acts as
a training institute and provider of training
information and materials, not only for
IGNOU, but for other distance education pro-
viders in India, across Asia and in Africa and
the Caribbean.

Among its many publications, STRIDE offers
a series of handbooks on open and distance
learning. Their topics range from planning and
management to cost analysis and evaluation.
Handbook 15 in the series concerns staff train-
ing and development. The choice of words
“training” and “development” in the title of
this book is significant. The author is at pains
to make a clear distinction between the
former—which he characterises as short-
term, task-specific and primarily aimed at
groups—and the latter, the gradual growth of
knowledge, skills, attitudes and behaviours
arising from individual reflection and learning
from a variety of experiences. He argues that
both of these needs must be met.

This book packs many useful information and
ideas into its 140 pages. It starts with an over-
view of the complexities and issues in staff
development. It contains sections on identify-

ing needs, the various strategies we can employ,
how to develop training materials, and manag-
ing and evaluating staff development. It also
includes a comprehensive listing of resources
available from STRIDE, the Commonwealth of
Learning, and other sources. It is clearly struc-
tured and simply written, it includes reflective
exercises and examples, and it invites readers to
make their own summaries. Its combination of
research-based advocacy and down-to-earth
suggestions makes this a very useful guide for
anyone interested in providing effective staff
development and training in distance teaching
contexts.

Colin Latchem (received April 2008)
Open learning consultant, Australia
clatchem@iinet.net.au

Osborne, Michael et al ed (2007) Re-
searching widening access to lifelong learning
Routledge (Abingdon UK & New York) ISBN
978-0-415-40964-3 239 pp £23.99
Osborne, Michael et al ed (2007) The peda-
gogy of lifelong learning Routledge (Abingdon
UK & New York) ISBN 978-0-415-42495-0
232 pp £23.99
www.routledge.com

These two volumes are in many ways comple-
mentary. The pedagogy of lifelong learning (let’s
call it PLL) follows a selection of sixteen pre-
sentations made at the third Centre for
Research in Lifelong Learning conference held
in June 2005. Researching widening access
(RWA) first appeared in 2004; it brings
together contributions from an international
panel of leading researchers into wider access
and lifelong learning. Together the books
provide a valuable source of insights into a
developing field of educational research and a
diverse range of examples of pedagogies for
lifelong learning.

The contributions to PLL come in three sec-
tions: Learner careers and identities, Pedagogy
and learner cultures, and Learning beyond
institutions. The emphasis is on non-formal
post-compulsory education, although (perhaps
inevitably in a collection of chapters based on a
conference programme) there is some uneven-
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ness and some chapters draw their material and
examples from more conventional formal insti-
tutional contexts.

RWA has two parts. The first is an attempt to
define the current frontiers of research, with
contributions from a range of international
perspectives including South Africa, Scotland,
Australia and the US. The second’s concern is
with methodological issues. A chapter by Peter
Scott provides a very helpful overview of
research into widening access. Scott notes that
widening access is an emerging research field
but shows how issues of access and lifelong
learning interact with mainstream higher edu-
cation in an age of mass participation. He
argues that one of the successes of the field has
been the extent to which its language and con-
cepts have entered everyday discourse in formal
as well as in non-formal post-compulsory
education.

The first section of PLL, on learner identities,
highlights the wide range of issues that any
discussion of student diversity and lifelong
learning raises. Chapters cover the making
of academic identities, dyslexia, making
meaning in workplace settings, older learners
in New Zealand, and the cognitive, social and
emotional dimension of learning. The final
contribution, by Malcolm and Field, provides
an interesting historical frame through their
exploration of a generational approach to
understanding learner identities. Key to this
approach is an understanding of the con-
struction of learner identity through lived
experience. The final section of the book
includes several studies of learning in the
workplace.

Dimmock’s chapter in PLL, on learning in
small rural communities, notes the impact of
funding for lifelong learning and resonates
with some of the comments in RWA on the
development of mass higher education. Scott
notes the relatively high age participation rate
in higher education in Scotland. However, four
years on, and after some significant changes
in funding mechanisms the rate seems to
be falling. The drivers here are complex but
connect to funding, policy and practice.

Many of the contributions to RWA challenge
current approaches to conceptualising and

describing lifelong learning. Boud makes an
eloquent case for the importance of refocusing
on what happens after individuals have gained
access to formal education. Flecha and Gomez
describe participatory paradigms for research
which involves learners. Forsyth and Furlong
pose serious questions about the interpretation
of quantitative data, and Crossan and Osborne
consider contributions from qualitative
research.

Disappointingly for readers of BJET, only four
contributions between the two volumes con-
sider the impact of new technology and IT on
lifelong learning and wider access. Kop’s con-
sideration of blogs and wikis in PLL is rather
institutionally based and perhaps inevitably a
little dated. An earlier chapter deriving from a
“Literacies for learning in further education”
project gives an example of the development of
literacy practice involving personal use of IT
outside the college context. This suggests there
may be real strengths in developing pedagogies
to link the formal and informal domains. Fer-
lander in RWA describes the use of a mixed
method study to investigate the extent IT can
assist in the development of social capital.

These two volumes are too important to leave
to wider access specialists—they deserve a
place on the shelves of practitioners and
researchers alike.

Pete Cannell (received June 2008)
Depute Director (Learning Teaching and Curricu-
lum), The Open University in Scotland
p.a.cannell@open.ac.uk

Passmore, Jonathan ed (2008) Psychomet-
rics in coaching. Kogan Page (London
& Philadelphia) ISBN 978-0-7494-5080-9
350 pp £24.95
www.kogan-page.co.uk

Psychometrics in coaching’s target is coaches,
consultants, and human resource managers,
but I am certain the book will attract a much
wider readership outside its title. It is relevant
to anyone interested in the development of
potential and the effective use of everyone’s
ability.
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Passmore aims to improve the use of psycho-
metrics in coaching—to broaden the under-
standing of what a given questionnaire
measures, what it predicts, where you can
effectively apply it, and how reliable it is. The
layout of his book allows you to dip in and out.
Despite a sometimes academic bias around
theories and models, a uniform structure
within each chapter expertly balances that,
and the many figures and tables (more than
seventy) add further visual clarity.

For readers new to psychometrics, the first two
chapters give overviews of psychometrics and
psychological tools, and of giving feedback in
coaching. They will find Figure 0.1—The
potential of psychometrics at work—very
helpful, as they will the section on giving feed-
back. There is also a psychometrics glossary at
the back of the book.

Part 2 looks at a wide range of psychometric
models, fifteen in fact. Passmore presents a
new questionnaire in each new chapter and
explains the theory, research and development
that has shaped it. He follows this with an over-
view of that questionnaire, guidance on how
to use it to deepen self-awareness with the
coach, and last, how to use it as a tool with
coachees. There is a brief survey of twenty
more questionnaires at the end of the book—
names, publishers, websites and brief descrip-
tions. Thus, in total, he features 35
psychometric instruments in this book—and
there are more than 370 further reading
entries with references.

The notes about the professional lives of all
the 34 expert contributors to this book bear
witness to their commitment to ongoing
research in their field of expertise, particularly
to best practice. This message runs through the
book loud and clear. Psychometrics in coaching
is a valuable resource for anyone in the Educa-
tional Technologies.

Ingeborg Martin (received April 2008)
Independent facilitator, retired, UK
ingmar.ccat@btinternet.com

Stefani, Lorraine et al (2007) The educational
potential of e-portfolios Routledge (Abingdon
UK & New York) ISBN 978-0-415-41214-8
186 pp £17.99
www.kogan-page.co.uk

I must confess to not keeping an e-portfolio.
While I subscribe to the notion that I should,
the pressures on my time relegate the task of
building a structured record of my learning
activities to the bottom of the list where the
“good but not yet” tasks gather dust and occa-
sionally tweak my conscience. That is not to
say that the support systems are not available
to me. At least two of the professional institu-
tions to which I belong exhort their members
to maintain a record of continuous profes-
sional development (cpd) and provide an
e-portfolio system to help them do it. I have the
necessary IT skills (as I started in IT over forty
years ago there is no excuse) and in fact the
material is there. For the last 25 years almost
everything I have done is in electronic format
in a database that now exceeds 30GB. Perhaps,
I thought, this book would make me mend my
ways. Alas, I remain unconvinced.

At least Lorraine Stefani made me think about
how I would record the experience of reading it
and reflecting on it—as if it were an entry in
my e-portfolio.

The time between receiving the book and
writing this entry was longer than I (or our
reviews editor) intended. I finished by reading
much of it again so that I could remember
what is contained. At the time it was pub-
lished there was a disproportionate number
of submissions to BJET on the topic of
e-portfolios. The authors of the book note
that they wrote it at a time when the concept
and the literature were developing. Inevitably
therefore, it is a description of work in
progress rather than a considered summation
of the topic.

Although there are some sections looking at
the role of e-portfolios in cpd, the context is
firmly in education—as befits a book published
within a series devoted to higher and further
education. Readers from commercial and
industrial education need to bear this in mind,
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for the context is almost entirely implicit and
some statements—such as the assertion that
“constructivism does seem to be the approach
most evident in e-learning courses” (p 11)—
apply only to education. Very little of the
(larger) body of e-learning material found in
industry is constructivist in nature! Perhaps
this is something to address should the book go
into a second edition ... .

What did I learn? First, although there is a
great deal of interest in e-portfolios, there is
a long way to go in terms of interoperability,
in organisational development, and in wider
changes to curricula and assessment within
higher and further education. We are looking
at the stages of an innovation where
e-portfolios are being explored by the early
adopters but where the conservative majority
are still on the far side of the chasm (see Moore,
1998).

Second, the way in which e-portfolios will
integrate with other learning technologies to
maximise their effectiveness is still developing.
The authors briefly describe blogs, wikis and
podcasting but fail to make very convincing
links on the way forward.

I was surprised not to find a discussion
on the intellectual property implications of
e-portfolios. The legal implications of owner-
ship are complex and stimulated much reflec-
tion on my part. Perhaps those reflections will
take form at a later date.

The scenarios in the closing chapter were, for
me, the most interesting and helpful part of the
book. Scenarios are a good way to discuss the
future—and it is a pity that the authors did
not have time (or perhaps space) to expand on
the assumptions and implications presented
briefly here.

In summary, this is a reasonable primer on
e-portfolios in higher and further education. It
did not set my blood racing but it would be a
helpful introduction for someone exploring the
subject for the first time. It is not, perhaps, for
your personal bookshelf but a possible library
purchase.

Moore, Geoffrey (1998) Crossing the chasm: Mar-
keting and selling technology products to mainstream
customers New York: HarperCollins

Nick Rushby (received May 2008)
Editor, British Journal of Educational
Technology
Nick.rushby@conation-technologies.co.uk

Tomei, Lawrence ed (2007) Online and dis-
tance learning Information Science Reference
(Hershey PA & Eurospan, London) ISBN 978-
1-59904-935-9 4197 pp $1750
www.igi-pub.com

I write this several months after receiving this
great “book”. As someone who spends much
time and effort on online and distance learn-
ing, I would have liked to say that the delay is
because every day I was digging more and
more deeply into, and learning from, this
“premier reference source”.

Not so.

Sub-titled “Concepts, methodologies, tools and
applications”, this massive (ten kilogram) six-
volume work has been sitting right next to my
desk, smirking at me: I have just not known
where to start. Every so often—maybe once a
week or two—I have dived in with determina-
tion and concentration, either to browse or to
find some answers to a given question. Each
such session has never lasted longer than
about half an hour, and, while I have always
stumbled on something of interest, I have
rarely found answers to my questions.

This is not, I believe, my fault.

Let me quote from the Preface (which starts
nearly forty pages into Volume 1 and includes
maybe five or six useful paragraphs)—take a
deep breath and suspend grammar. “In order
to provide the most comprehensive, in-depth,
and recent coverage of all issues related to
web-based education and online distance
learning, as well as to offer a single reference
source on all conceptual, methodological,
technical and managerial issues, as well as the
opportunities, future challenges and emerging
trends related to distance learning, [the pub-
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lisher] is pleased to offer a six-volume reference
collection on this rapidly growing discipline, in
order to empower students, researchers, aca-
demicians, and practitioners with a compre-
hensive understanding of the most critical
areas within this field of study.” There is not
the space here to study that sentence; its biggest
problem for us is that it lists three different
fields as its concern, and the work’s title gives a
fourth. Further, deeper study of the “reference
source” does not make it clear which of those
four distinct subjects it hopes to deal with—in
other words, the editor, his four assistants and
his five hundred writers suffer from lack of
focus, at least in the helicopter view.

Perhaps as some kind of overview, after that
barely useful preface, editor Tomei provides a
very useful chapter called “Contemporary
research in distance learning”; this implies
that the book’s quest is to prove that distance
learning (sic) is effective. The rest of the text
comes in eight sections, the titles of all of
which take care to mention “online and dis-
tance learning”—but none mention anything
to do with effectiveness (or quality). In this list
I use OnDL for online and distance learning—
but please do not infer that I believe online
learning and distance learning are either the
same or so distinct we need to mention both by
name. Here are the eight sections:

1 Fundamental concepts and theories in
OnDL (the “foundation” of 61 chapters, as if
there are anywhere near as many funda-
mental concepts and theories—here is,
rather, a lot about individual technologies,
including e-learning, and individual man-
agement aspects, such as accessibility and
retention)

2 OnDL development and design methodolo-
gies (architectures and distance learning
frameworks in 45 chapters, with some men-
tions of online learning and also of online
education)

3 OnDL tools and technologies (40 chapters,
quite a few of which are specific case studies
rather than guides to given tools and
technologies)

4 Utilisation and application of OnDL (43—
some of which do attempt to evaluate effec-
tiveness in their given contexts)

5 Organisational and social implications of
OnDL (31, again with a tendency to be case
studies, but some with an attempt to high-
light accessibility)

6 Managerial impact on OnDL (27, with the
same tendency)

7 Critical issues in OnDL (30, with some
more on accessibility and just a little on
evaluation)

8 Emerging trends in OnDL (24, some of
which address the section title)

Most of those chapters, if not all (who would
wish to check well over 200?), are reprints
from this publisher’s other books, including
their multi-volume 2005 Encyclopedia of dis-
tance learning. There is no sign that there has
been any attempt to update those early texts—
thus this is for sure not a “recent coverage” as
described in the preface, there being no recent
references for instance. Further, we now see
why the helicopter’s lack of focus on a clear
single theme in a clear single domain does not
improve as the helicopter reaches the ground.
One result is that the index is poor and of little
help (though a copy appears at the end of each
volume); worse, it is not fully in alpha order, so
searching becomes harder. Also—tragedy—
there is no glossary, though some chapters
close with lists of defined “key terms”.

There is much of value in this great
publication—but it is almost impossible to find
what one needs. (My three main needs, by the
way, were teacher education and training by
distance learning, including online; portfolios
and e-portfolios; and how to ensure the effec-
tive learning and assessment of practical voca-
tional skills in a distance context. The chapter
titles and the index entries help very little and I
gained almost nothing in those contexts.) The
thing will look impressive in a higher educa-
tion library, but will be of no other value there
if the education staff do not all take it on them-
selves to add a good few chapters to their rel-
evant reading lists.

Eric Deeson (received June 2008)
BJET Reviews Editor
ericdeeson@aol.com

964 British Journal of Educational Technology Vol 39 No 5 2008

© 2008 The Authors. Journal compilation © 2008 British Educational Communications and Technology Agency.

mailto:ericdeeson@aol.com



